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THE AMERICAN TEACHERS 
COLLEGE 
WITHOUT the universal and enor- 
mous improvement in the intelli- 
gence received by the average cit- 
izen everywhere in the public schools dur- 
ing the last thirty years, the calm attitude, 
the patient forbearance, and the intelligent 
loyalty of the American citizen would have 
given way long ago to unreasoning propa- 
ganda and blind violence. 
Our political system, our industrial sys- 
tem, and our capitalistic system have to 
thank our public school system and our pub- 
lic school system has to thank our teacher- 
training system for the unparalleled advance 
in the education of the masses of our citi- 
zens which causes them to display such re- 
markable toleration of spirit, equipoise of 
mind, and nobility of conduct in the present 
crisis. 
It is, therefore, especially important at 
this time that the public inform itself of the 
public service, the outstanding achievement, 
and the clearly conceived function in our 
national well-being of this great benefactor 
of the American people and of American 
stability—the teachers college. 
The teacher-training business in the Unit- 
ed States is largely in the hands of the nor- 
mal schools and teachers colleges. The 
state-supported institution with the largest 
attendance is the teachers college. There 
are 80,000 more students in teacher-training 
institutions than there are in all the depart- 
ments of all the state universities of Amer- 
ica. In 1930 there were 279,195 students 
and 14,463 instructors in the normal schools 
and teachers colleges while there were 
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197,608 students and 14,121 instructors in 
the state universities. 
It is reasonable to think, then, that the 
1,000,000 teachers of 25,000,000 youth in 
this country should have their own special 
professional higher institutions. 
The republic is not safe without sound 
learning universally provided in the public 
schools. The public schools are not safe un- 
less they are operated by skilled, profession- 
ally minded, devoted teachers. 
The unescapable justification of all our 
teacher training lies in the marvelous ad- 
vance in the efficiency of public schools and 
the incomparable and universal rise in the 
education of all our citizens. There is noth- 
ing like it in the world today. 
There is no more impressive spectacle in 
human history than the rise of the average 
of intelligence of the average man in Amer- 
ica during the last three decades. 
Quantitatively and qualitatively no prog- 
ress of the last thirty years is comparable 
to that of our people's schools. 
More kinds of education have been pos- 
sible for more kinds of people in this coun- 
try than anywhere else on earth. The pub- 
lic schools have done more than all other 
forces combined to give people self-culture. 
Now these advances did not just simply 
happen in our public schools to the so great 
advantage of all our citizens. It did not 
occur without- plan, program, scheme, or 
design. 
It never would have occurred without the 
contribution of trained teachers and wise 
educators supplied by the teachers colleges 
to lend guidance to the curriculum, method 
to the teacher, supervision to the school, 
administration to the system, psychology to 
the child, philosophy to the parent, and vis- 
ion to the good citizen. 
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It is not an accident that the growth of 
normal schools parallels the growth of the 
public schools. Fifty years ago when we 
had only 623 teachers in normal schools we 
had only 6,000 high school teachers. But 
thirty years ago America had 2,000 teachers 
in her normal schools and 20,000 teachers in 
her high schools. Ten years ago there were 
5,000 instructors in teachers colleges and 
100,000 teachers in high schools. Today 
there are 14,000 teachers college professors 
and 200,000 high school instructors. It is a 
long way in fifty years from 6,000 high 
school teachers to 200,000. Without the 
increase and service of these 623 normal 
school champions of high school education 
to 14,000 does anyone believe that quantita- 
tively our secondary schools would be so 
thoroughly manned and so generously sup- 
ported as today? 
The secondary schools could never have 
received the number of properly qualified 
teachers with life devotion to teaching if 
the teachers colleges had not sent them their 
peculiarly fitted quota. 
What is true of the high schools with 
their 5,000,000 students is infinitely more 
true of the elementary schools with their 
20,000,000 children. Does any other type of 
higher institution lay claim to the service 
and success in the development of our ele- 
mentary schools which belong to our nor- 
mal schools? The trained teacher who has 
gone to the elementary school to stay and 
devote her skilled life enthusiastically to the 
education of childhood has always come in 
larger numbers from the teachers colleges 
than from other schools. Few other teach- 
ers with the psychological knowledge of 
child aptitudes, abilities, needs, and interests 
have consecrated their lives permanently to 
childhood education. The vast improvement 
in the speed and thoroughness of elementary 
school instruction is to be credited to those 
graduates of teachers colleges. Many others 
have heard lessons in these schools, but they 
have not taught children so effectively. 
Many others have begun, but not so many 
have remained in these strategic positions. 
What is the peculiar function of the 
teachers college? Why are these specialized 
professional schools for teachers necessary? 
Why not destroy them and transfer their 
work to other institutions? 
Ask those same questions of law schools, 
medical schools, engineering schools, agri- 
cultural colleges, theological schools and 
you will receive a partial answer, but only 
a partial answer. The training of the 
human mind, the development of human 
character, the growth of good citizens, the 
acquirement, evaluation, and organization 
for teaching purposes and the adjustment 
of subject matter of our literary, historic, 
and cultural past to various grades of in- 
telligence from the kindergarten through 
the university is a task far more complex 
and complicated than is faced by any of 
these other professions. 
A great educator once said: "Popular 
education is no more a matter of money 
than of plan and method; no more a matter 
of legislation than of the spirit of men and 
women; no more a matter of theory than 
of intelligent appreciation of conditions." 
You cannot produce a great body of trained 
teachers without an atmosphere and en- 
vironment which radiates this spirit. 
Without a specialized faculty, a specially 
selected student body, with a common and 
specialized purpose, with total resources 
concentrated upon this single attempt, im- 
provement in the education of teachers 
simply is not attained. 
Teacher training involves (1) so much of 
a good general education—a broad know- 
ledge of many subjects; (2) such a com- 
plete knowledge of special subject matter in 
the one subject taught; (3) such a special 
understanding of the profession, such edu- 
cational principles, philosophy, and psychol- 
ogy of education; (4) so much skill in spec- 
ial technique such as supervision, adminis- 
tration, practical methods of management, 
that it cannot fight its way to attainment in 
competition with other professional schools. 
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It demands total allegiance, the freedom of 
favorable atmosphere, special financing, lib- 
eral pedagogical libraries, special practice 
and demonstration schools, peculiar labora- 
tories, all its own. 
There are those who believe that man can 
teach whatever he knows, that the evalua- 
tion, organization, am. adaptation of instruc- 
tion to the grades of intelligence of children 
need not be tested. There are those who 
think that a teachers is merely a phonograph 
emitting certain distinct noises profoundly 
useful to and understandable by the hearer. 
This is a preposterous suggestion and no 
intelligent person can accept such a super- 
ficial theory in the face of the known facts. 
Civilization itself is nothing more than the 
transmission of the successful and seasoned 
experience of age to ignorant youth. As an 
agency of civilization the teachers college 
specializes and has been successful in con- 
serving and transmitting the useful material 
and the successful methods of the master 
teachers to the inexperienced novice in 
teaching. Surely millions of grateful child- 
ren who have thereby escaped the blind and 
blundering experimentation of unskilled 
teachers will rise up and call the teachers 
college blessed. Surely parents conscious 
of their own abused- semi-education in the 
presence of the superior learning of their 
own children will awaken with gratitude to 
this great achievement of the teachers col- 
lege. And on some good day the state, 
through its intelligent citizens, will recognize 
its debt to this redeemer of youth, this edu- 
cator of citizenship. 
Testing Knowledge 
One of the greatest values in scholarly 
method of the teachers colleges accrues 
from the fact that they are not satisfied to 
know that the student knows only his sub- 
ject. They must know that he knows it and 
knows how to make other people know it. 
Their approach to a subject from the stand- 
point of both teacher and student is a much 
more intensive process than looking at it 
merely as a student. Nothing contributes 
more to thoroughness and scholarship than 
this and nothing guarantees greater increas- 
ed power to the learner. When a student 
knows he must teach a subject, it is not easy 
for him to satisfy himself by the high- 
sounding thought that the purpose of educa- 
tion is discipline of the mind, training of 
the faculties, development of character, all 
of which it certainly is. But the prospective 
teacher never forgets that every great man 
in history has definitely leovned something 
which he positively remembers, and that he 
knows definitely what to do with that which 
he has learned and remembered. So it is 
with the teacher. He must learn his sub- 
ject. He must know what to do with it 
after he has learned it. 
The demonstration school, or practice 
school, developed distinctly by the teachers 
college, is the greatest achievement in Amer- 
ican public education. The laboratory 
theory established by the demonstration 
school is in harmony with the best scientific 
procedure in the laboratory method of the 
natural sciences throughout the world of 
scholars. It has come to be expected that 
the raw teacher shall not be thrown out to 
test his theories by blind blundering with 
groups of helpless children. The teacheis 
college is expected to give him practice, ob- 
servation, demonstration, and not to recom- 
mend him to the public unless he has shown 
in this laboratory his fitness to do the things 
which he is employed to do. Sometimes a 
law student is allowed to lose our cases in 
court because of an ignorance of the prac- 
tice of law; frequently physicians are per- 
mitted to take our lives into their hands 
without the confidence which increased clin- 
ical facilities would have given to them. 
Occasionally graduates of other schools 
without practical experience are allowed to 
try their hands at the training of youth, but 
it is considered bad form and not allowable 
for the graduate of the teachers college to 
attempt such a wasteful and outrageous pro- 
cedure. The laboratory method has found 
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its way into the teacher-training institution 
as a valuable trial agency. 
Rural Education 
If the rural life problem is ever to be 
solved, it must be solved largely by the 
teachers colleges. There has been no con- 
tribution in recent years to rural life equal 
to that which the graduates of these insti- 
tutions have carried back to the communi- 
ties from which they came. 
In recent years for the first time we have 
in the teachers college an institution giving 
college training to citizens of the country 
and for the country. The graduates of the 
teachers colleges more than the graduates 
of any other type of institution turn to the 
country. Rural life for the first time in 
American history is enriched by an ever- 
increasing number of college-bred citizens 
as permanent colaborers in rural progress. 
It is an historic fact that country high 
schools never had a chance to develop any 
sort of efficient teacher, curriculum, financ- 
ing, or instruction until the teachers colleges 
grew up a new breed of intelligent manhood 
demanding such a product and until the 
teachers colleges also produced such an edu- 
cationally minded product in their graduates 
who taught in these secondary schools in 
the country. The country people then for 
the first time through the teachers colleges 
were enabled to build their own type of high 
school. 
The improved intelligence of the grad- 
uates of teachers colleges in the country 
schools has enabled the Smith-Hughes and 
Smith-Lever workers to organize 4H clubs 
in the schools, to arrange for parent-teach- 
ers meetings for the improvement of home 
life, to distribute through these enormously 
improved country schools technical and 
scientific knowledge of agriculture to the 
masses of farmers and their children which 
never was done and never could have been 
done unless these teachers college graduates 
had been placed in the country schools. 
Higher education has nothing to boast of 
in this regard. It has too often not directed 
its educational efforts toward the under- 
standing and the improvement of country 
life. Most of us went to college to get 
away from the country. The teachers col- 
leges have not robbed the country of its 
youth of genius, but have re-directed them 
to the country. For once rural America has 
had the gospel of its own life preached 
unto it. 
One shudders at the memory of the drab- 
ness of rural life or the contemplation of 
its future peasant farmer and his hopeless- 
ness without this country people's college. 
Religion 
There is no more religious body in Amer- 
ica than the student body of a teachers col- 
lege. I know not where to discover mor5 
quickly in its essence the spirit of comecra- 
iion than on the campus of some of our 
teachers colleges. They have more desire 
for genuine service than do college students 
of the usual type. They have laid them- 
selves on the altar of sacrifice to childhood 
and to youth. Certainly there is a softening 
and refining influence exerted by the pres- 
ence of children. Surely, if the vision of 
the uplifted hands of childhood does not in- 
spire a student to devote more earnestly his 
energies, he is hardened beyond the hope of 
redemption. From the beginning the teach- 
er-student is working, not for the hope of 
social or financial reward, but for light to 
take to children. This produces longer 
hours of work, certain fidelity to work, a 
definite eagerness for knowledge to carry 
back to others. 
No class of students in America has high- 
er moral standards or lives up to them more 
thoroughly. They are more responsive to 
the higher appeals of spirituality and per- 
sonality. When they enter the campus 
where the teachers of the nation are pre- 
pared, they absorb the moral and religious 
atmosphere so that very rarely will an ir- 
religious or an immoral student graduate 
from a teachers college in this country. This 
September, 1933] THE VIRGINIA TEACHER 
121 
is the explanation of the tremendous in- 
fluence the teachers colleges are having 
upon the creation of good citizenship in this 
republic. Surely, if they do no more than 
this, they are well worth the investment and 
well worthy of the commendation of good 
men everywhere. 
Democracy 
The one supreme test applied for any in- 
stitution which has a right to exist in these 
United States is that of democracy. The 
teachers colleges have not failed the repub- 
lic at this strategic angle, for they are par 
excellence the democratic institutions of 
learning in the United States. The non- 
democratic teacher has no permanent abid- 
ing place in the normal school. Students in 
these schools live to serve all the people 
from whom they come and to whom they 
return to offer themselves for the good of 
their country in the preparation of citizen- 
ship. Nothing else counts in this land when 
democracy is lost. So long as this country 
hopes to survive and prosper in the struggle 
of the enlightened nations, so long must 
every institution be shot through and 
through with this vital principle. Democ- 
racy, then, must dictate the platforms of 
our political parties, order the tenets of our 
social structure, prescribe the creeds of our 
sacred religion, and permeate the fibers of 
all of our educational institutions. 
When I observe the devotion of students 
in teachers colleges to the ideal of democ- 
racy and the advantageous use to which they 
apply it in their post-school careers, often 
at tremendous social, physical, and financial 
sacrifice, I renew my allegiance to it and my 
gratitude to them. 
The lights of learning at the institutions 
that promote the teaching of the youth of 
the masses of our population must not grow 
dim because of our present economic de- 
pression. In darker times than these, in 
eras with far less wealth, the distribution of 
knowledge has gone steadily onward and 
outward to humankind. We shall help the 
teachers to keep these lights burning for the 
children so long as there is strength within 
us so to do. 
Bruce R. Payne. 
ONCOMING SOCIAL 
CHANGE 
ON the night of January 2, 1863, 
there stood as a sentinel on a battle 
ground in Tennessee a Southern 
youth. The wind was blowing a hurricane, 
and rain was falling in torrents amid thun- 
der and lightning, while the dead and dying 
were lying around him upon every side. 
That youth was John W. Burgess. It was 
amid such a scene- that his soul first heard 
itself murmuring: "Oh, Heaven! Is it not 
possible for man, endowed with reason and 
conscience and free-will, to become able to 
solve the problems of his relations to his 
fellow-man without all of this suffering 
and death, this destruction and desolation?" 
And then, even more audibly, the vow up- 
on his own lips, if spared the dangers and 
hardships and sufferings of war, he prom- 
ised to devote his life thereafter to the ac- 
quisition of such knowledge as might have 
the tendency to bring about a change in the 
conduct of men and of nations, and to the 
teachings of it to others. 
That vow Burgess kept. It took him to 
Amherst College and later to Europe, where 
in the University of Berlin he studied un- 
der such masters as Mommsen and von 
Ranke. After seventeen years' battle for 
an idea, the purpose of January 2, 1863, be- 
came the Faculty of Political Science in 
Columbia University. It is pleasing to note 
that Burgess' successor is Howard Lee Mc- 
Bain, who was trained on the University 
of Richmond campus. It is also worth re- 
calling that Raymond Moley, one of the 
chief advisers of President Roosevelt, is a 
member of the same faculty, not to speak 
of a host of others there who have enriched 
thought and guided social change. 
Burgess exemplified a remark of Richard 
Ely; "If there had been forty chairs of 
